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The Nexus of School Culture and Teacher Motivation in Comnmmnity Day Secondary Schools in Malawi

NYIRENDAMatthews Kamzgerze
(Himoshima University)

Background:

Malawian secondary educatton comprises different school types: Conventional Secondary Schools, Commmumty Day
Secondary Schools (CDS5s), Open Secondary Schools, and Private Secondary Schools. Student performance i CDSSs
exhibits a notable deficiency compared to other school types. Previous studies mdicate that CDS5s lack facilities, resources,
qualified teachers, and comnmmnity-school engagement (Bostain et al, 2024). However, the nexus of schocl culture and
teacher motivation in CDS5s is not explored, which is critical to understanding student performanee (Oko. 2014).
Research objective, questions, and significance:

This stuchy amns to examme the nesas of school culture and teacher motrvation i CIESs by explorms teacher perceptions to existing
schiol nomns. Three questions faming the stady are; (1) What type of culturs exists m CDSSs?, (2) What kind of teacher motivation exists
in CDS55s7 and (3) What is the relationship between existing school culture and teacher motivation in CDS5s? This study
enlightens on the stratemes for mpron ing educational practicss and culinating conducrve emronments for both edoeators and stodents,

School eulfame: *This 15 reganded as a holiste enfity fiat smolves the ways school members perceve, thinke, and feel sbout schools
in terms of the basic norms and vahies that the school members shape ™ (Thieu & Lee, 2023; p 2).

Teacher mothvatior: This embodies the vigor or mpems propelline educators to actnely participate and perform proficiently in ther
responsibilities, amning to enhancs stdents acadenic achienements and attain predetemined objectives (Midvarm etal | 2022).
Methodology:

This sty emploved a comvergent parallel desion. Diata was collected from 14 randomby selected CDSSs i MvIzimba District, Malawi.
Usmg Stata, questionnaire responses fiom 111 teachers were anatyzed nsing desenpine and miferential statistics. Themes and codes were
extracted from senvi-structured mterviens with 14 head teachers, two fiocus group discussions with 7 and 10 students respectively, and
schiool cbeervations.

Findings:

RQL What hpe of culture exists in CD555" Posttive atiibutes reported mchode: effective teacher engagement, positive relationships
and adnmmstrathe tansparency, high teacher expectations of stdent achievement and remediation. and Iigh stdent” collsboration
Betrogressive practices reported inchude meffectn e teacher-reward systems, teachers missme lessons, Inmited collabomaine plamming. the
predominance of tradifional teacher-centered methods, lnited technology mcorporation. and faihere to complete syllabuses.

RQ2. What kind of teacher motivation exists in CD5557 Postine reported atributes inchode a strong teacher conmitment to the
profession, highly motivated by collaboratme actnities, having passion for making a difference in teaching, positive
alipmment with school goals, and the use of innovatie teaching methods. Teachers, however, reported dissatisfaction with
limited opporhmities for professional development, inadequate rewards, exclusion from decision-making processes, and
poor student academic performance.

RQ3. What is the relationsiip betweesn existing school cultire and teacher motivation in CD5557 Besults show sipmficant
relationship at the 005 level School Gonemance, Academic Press and Parmership, StadentMinded Practices. and Cononmnity
Engagement related with Professional Fulfithment and Perfonmance Onented Motmvation. Thes mmplies that schools with effectne
govemance and those that employ collaborative acadenmic practices are Hiely to have teachers who are professionally fidfilled and
motmated to work The acadenmic parmership also related with teachers” nterest and conmmtment, which suggests that a culture where
teachers work together improves thetr mterest and conmmitment to thetr profession
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The Relationship Between Soctal- Emotional Competence and Academic Achievement among
Primary School Students in Malawi

Shino Manabe
(Hiroshima University)

Social-emotional competence encompasses essential sklls such as selffawareness, self management, social
awareness, relationship skills, and responsible decision-making, all of which are cnifical for acadenuc suceess (CASEL,
2020). These competence not cenly support leaming but also contribute to fiture career success and soctal adaptation.
Recent research has highlighted the impact of Social-emotional competence development on academic performance and
fture success (CASEL, 20200, with a particular need for empirical stodies in Sub-Saharan Africa (OECD, 2021). In
Malaw1, issues such as low academic achievement and high dropout rates have been identified, and it is believed that
improning emotional social-emotional competence can potentially address these problems. However, there is limited
research on social-emotional competence m Malawi, especially among primary school students. Therefore, this study
aimed to assess the social-emotional competence of primary school smdents in Malawi, and analyze the relationship
between social-emotional competence and acadenuc achievement.

The study employed a quantitative research method, targeting grade 8 students from three public primary
schools i the Zomba distnct of Malawi in December 2024, A questionnaire was used to measure social-emotional
competence. The questionnaire consisted of two main sechons. The first section ncluded 26 questions regarding
individual information such as gender, mumber of grade repetitions, and household economic stams. The second section
comprised 15 questions designed to assess social-emotional competence. The questions assessing social-emotiomnal
competence were adapted ffom the Social Emotional Competence Questionnaire (M. Zhou & J. Ee, 2012), with the
munber of questions adjusted to 15 Also, data for academic achievement from regional assessments were obtained.
Conducting factor analysis of 15 questions related to social-emotional competence was classified mto three factors,
namely, goal achievement, collaboration with others, and emotional regulation. In analysis, descriptne statistics and

The results showed that students generally evaluated their social-emotional competence relatrvely highly, with
a mean score of 44.65 out of 60. However, specific items revealed areas of concem, such as "understanding the reasens
for others' reactions, " which had a low average score of 2.13, suggesting limited evaluation of empathetic understanding.
On the other hand, items related to logical decision-malsng, such as “considenng selected criteria before making
recommendations™ and “weighing pros and cons before using a strategy,” had higher mean scores of 3.14, suggesting
that students exhibit a relatively logical approach to decision-making. Unexpectedly, thers was no relationship between
social-emottonal competence and academic achievement. For mstance, the relationship between emotional regulation
and acadenuc achievement was r = -023 (p < 0.03). Addionally, the relationships between goal achievement and
academic achievement, as well as collaboration with others and academic achievement were +=0.13 and r=-0.17.
respectively. Unlike stodies in other countries where a positive comrelation between social emotional competence and
academic achievement 1s typically observed, fius study found different results. It means that those with higher acadenuc
achievement did not necessanly have higher social emotional skalls. This might be a lack of structured social emotional
competence curricubum in Malaws

The findings of the study pronide new perspectives on the edocational challenges in Malawi and suggest the
nead to actively consider integrating social emotional competence programs into the education system . Addressing these
gaps could potentially improve both academic achisvement and students' overall development



Explonng the Impact of a China's Intemational Educational Cooperation Project on Teacher Education in Ethiopia:
A Case of CFIT project

Yang Ruirong
(Hiroshima University)

Background

To support Affican countries in enhancing teacher quality and strengthening teaching skills, the Chinese govemnment
partmersd with UNESCO m 2012 to establish a trust find: the UNESCO-China Funds-in-Trust (CFIT) Project. It is
specifically dedicated to advancing education in Africa with the nmssion of promoting the development of teacher
education and bndging the education quality gap m Africa. The project selected ten countries across two phases, with
Ethiopia being one of the first eight participating nations. According to fieldwork conducted by Ye (2023) m Ethiopia in
2019, there were significant gaps in awareness and utilization of aid resources and it underscored the need for a deeper
examination of the accuracy of aid data and the validity of project evaluations.

Objective and Research Questions

The objective of this study 15 to identify the impact and challenges of China's CFIT project on teacher education in
Ethiopia. Using CFIT Ethiopia as a case study, this study promotes to present the achievements and challenges of China's
education assistance programs to Affica and to offer suggestions for improving China's fisure foreign education
cooperation. To achieve the purpose, two research questions were answered: What has the CFIT project influenced the
professional qualifications and teaching capacity of Ethiopian teachers? What kind of factors inflnenced the teacher's
profiessional qualifications and teaching capacity?

Significance

In the process of China's educational aid to Africa, both practical experience and theoretical research remain insufficient.
Research on Affican teacher education, particularly regarding teacher education in Ethiopia, is significantly lacking.
Studies on teacher education m Africa by China are still largely confined to macro-level overviews, with hmited nucro-
level mrestigations, and even fewer studies focusing on teacher education in specific African countries. Such research
canprovide vahuable policy recommendations fior improving educational assistance, while alse contributing to a deeper
understanding of the field and enriching the body of kmowledze on China's education aid to Affica.

Literature Review

The following iz a list of previous studies on this research. Carolin (2001) discussed six hierarchical levels at which
program impacts manifest and be measured. He found that the approach to impact evaluation needs to be aligned with
the focus of the desired change as well as the intervention strategies used to bring about such change. Cheng etal (2015)
analyzed the implementation and effectrveness of Chinese educational cooperation projects in Africa based on a
questionnatre survey and interviews with Affican intermational students and government officials. They also
recommended measures to address existing areas for improvement in light of Affica’s needs and expectations. Chen
(2018) provides a detailed account of the implementation process of the first phase of the CFIT project, highlishting its
impact on teacher education and primary edocation in Ethiopia. He also exanines hov China's educational aid to Africa
differs from that of other countries, offening insights into evaluating and understanding the effectrveness and broader
impact of China's aid programs in Afiica.

Methodology

The research methodology begins with a comprehensrve literatire review to provide an overview of the development of
teacher education in Ethvopia. This will be followed by a questionnaire survey and mterviews with teachers who have
directhy benefited from the CFIT project. Additionally, a fisld study will be conducted to evaluate whether improvements
in the ICT infrastructere in schools and the mmplementation of training programs have enhanced teachers' professional
qualifications and teaching quality.



Explering the determinants of Female access to Higher Education anudst Socio-Economic Barriers:
A case of Northern Ghana

Bayowo Cathenine Wisewie
(Hiroshima University)

Background

Most females in MNosthern Ghana have, over the years, faced challenges in accessing higher education due to the
entrenched socio-cultural beliefs and economic constraints. This phenomenocn is particularly prevalent m rural areas,
where agriculiure is the primary economic actvity. Alhassan and Odame (2015), posit that in this patriarchal society,
significant decisions are talen by the male members of the fanuly, which puts females at a disadvantage when it concemns
their education and social empowemment. Criste] (2020, observed that although tition fees for most public mstitutions
are free, students still requere financial resources to cover other expenses m school. In addition, students need to attain the
correct scores in Mathematics, English language, and Science to access tertiary education, which demoralizes most
females. Kanlpd & Graham, postulate that fanuly background, self-motivation, school chimate, and interaction with
female role models play a vital role in boosting the moerale of females in Senior High Schools. The 2019 Tertiary
Education Statistics Reports indicate that, out of a total of 264.994 students enrolled in public universities, 156,289 were
male and 108,705 were female.

Purpose and Research Questions

The purpose of this study is to examine the factors that have enabled a significant munber of females to access higher
education despite numerous bamiers and to investigate the distinet contributions of these factors to female access to
tertiary institutions. Additionalty, the ndividual and family benefits of female education will be examined. The study will
focus on answenng the following questions. (1) What enables females to pursue tertiary education m Northem Ghana?
(2) What are the confributions of these factors to female education in the region? (3) How does the attamment of higher
education impact females at the mdiidual and family levels?

Significance of the Smdy

The study identifies the prevailing determinants of lagher education for females, which could serve as important sources
of mformation for govemment and private organizations whose work is geared towards accelerating female access to
higher education.

Methodology
This study will employ questionnaires and interviews to apply a mixed-methods approach. These two mstruments are
likely to elicit n-depth answers from respondents and contribute to the gathering of practical data for the study.
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